
Elsie Whitlow Stokes  
Community Freedom Public Charter School  

Assessment Policy 

Introduction 

Background information for the Elsie Whitlow Stokes Community Freedom Public Charter School (Stokes 
School) Assessment Policy.   

The Stokes School Assessment Policy has as its foundation two mutually reinforcing imperatives, the 
Stokes School Mission and the International Baccalaureate Organization. 

Stokes School Mission Statement 

The Elsie Whitlow Stokes Community Freedom Public Charter School prepares 350 culturally 
diverse pre-school and elementary school students in the District of Columbia to be leaders, 
scholars and responsible citizens who are committed to social justice. We teach children to think, 
speak, read, write and learn in two languages: English and French or English and Spanish. With a 
dual focus on academic excellence and community service, the Stokes School accomplishes its 
mission by creating an environment of achievement, respect and non-violence. 

from:  International Baccalaureate Organization – Primary Years Programme (IBO – PYP) 
Primary Years Program Assessment Handbook 

Assessment is integral to all teaching and learning. It is central to the PYP goal of thoughtfully and 
effectively guiding students through the five essential elements of learning: the acquisition of 
knowledge, the understanding of concepts, the mastering of skills, the development of attitudes 
and the decision to take action. The prime objective of assessment in the PYP is to provide 
feedback on the learning process. All PYP schools are expected to develop assessment procedures 
and methods of reporting that reflect the philosophy and objectives of the programme. 

from:  IBO – PYP Programme Standards and Practices 

C4.1  There is a written assessment policy in place that is available to all sections of the school 
community.  

Purpose for assessment (What and why do we assess?) 

Philosophy of Assessment 

Our primary focus is the preparation of leaders, scholars and responsible citizens who are 
committed to social justice.  Assessment is fundamentally a tool for learning and growth towards 
the achievement of that focus.  We assess to better understand and communicate about who and 
where our scholars are and how effective our teaching practices are.  This assessment is of benefit 
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to the entire learning community and to scholars particularly and directly.  There are multiple 
drivers, both internal and external, for our assessments: 

 As Stokes prepares “pre-school and elementary school students in the District of 
Columbia,” it assesses itself and its scholars around DC Standards of Teaching and 
Learning (DCSTL) with Content and Performance standards in English Language Arts 
(Common Core State Standards (CCSS)), Mathematics (CCSS), Social Studies (DCSTL), 
Science (Next Generation Science Standards (NGSS)), Health and Physical Education 
(DCSTL), the Arts (DCSTL), Early Learning Standards (DCSTL) and Modern Foreign 
Languages (DCSTL). 

 As Stokes prepares scholars “to be leaders, scholars and responsible citizens who are 
committed to social justice,” it will use the K-12 Service-Learning Standards for Quality 
Practice developed by the National Youth Leadership Council (NYLC) to assess the quality 
of the service-learning projects in which Stokes scholars engage.   

 As Stokes teaches “children to think, speak, read, write and learn in two languages: 
English and French or English and Spanish,” it assesses itself and its scholars around 
standards held by WIDA and the American Council on the Teaching of Foreign Languages 
(ACTFL). 

 As Stokes guides scholars through a Program of Inquiry, it assesses itself and its scholars 
around the Learner Profile and the five essential elements of knowledge, concepts, skills, 
attitudes and action. 

 As Stokes is committed to the continued growth of its faculty and staff, it assesses itself 
and its employees around standards of professionalism found in the Stokes Employee 
Handbook. 

 As Stokes is committed to the continued growth of the learning community, it assesses 
itself and its policies around the Ongoing Review sections of its published policies.  

The intention of holding these standards of assessment is to maintain a shared understanding 
of our measures of success as we reflect upon our practice individually and collectively as 
learners and as teachers in the community. 

Principles of assessment (What are the characteristics of effective assessments?)  

Learning is the activity of the individual’s construction of knowledge and understanding; learning is, 
therefore, an intensely individual endeavor however collective the environment.  In a school, the 
assessment of an individual’s grasp of subject knowledge, understanding of concepts, mastery of skills, 
assumption of attitudes and effectiveness in taking action must address the individual in ways that evoke 
constructive reflection and demonstrate understanding on the one hand, and inform and scaffold further 
learning on the other.   

Two major assessment types address the two distinct purposes mentioned above; the summative 
assessment and the formative assessment.  What distinguishes these assessments is not their form, but 
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their function.  A summative assessment demonstrates scholar understanding of the central idea, prompts 
action, and evaluates the teaching process; it is not intended to demonstrate specific content knowledge 
or provide reflective feedback for scholars about specific skills within the Unit of Inquiry it assesses.  A 
formative assessment provides information about scholars’ knowledge and skill sets, and provides 
feedback to scholars about their relationship to the learning process.  It also explicitly apprentices scholars 
to the ideas of assessment so that scholars learn methods of reflection and self-assessment that can 
support a growing ownership of their learning.  An effective assessment, then, would be an assessment 
that is structured for and used to meet its specific purpose. 

For scholars, effective assessment has among its characteristics: 

 Opportunities for scholars to demonstrate Learner Profile characteristics, skills, attitudes, 
knowledge, and understanding; 

 Opportunities for informed and effective action; 
 Opportunities to express their own reasoned understanding, and; 
 Opportunities for accountability and critical, constructive reflection about involvement in and 

ownership of learning. 

For teachers, effective assessment has among its characteristics: 

 Opportunities to work from clear, pre-identified and curriculum defining standards of success 
across the grade level; 

 Opportunities to compile quality productions that demonstrate scholar gains and needs; 
 Opportunities to review the effectiveness of and planning for learning experiences within a Unit 

of Inquiry, and; 
 Opportunities for accountability and critical, constructive reflection about involvement in and 

ownership of teaching. 

For internal systemic teams (grade level, scholar-parent-teacher teams and/or teacher and leadership 
teams), effective assessment has among its characteristics: 

 Opportunities for data collection for formal and informal reports on individuals, sub-groups and 
whole classes; 

 Opportunities to identify benchmarks of prior and acquired knowledge, skills and attitudes; 
 Opportunities to track evidence of scholar growth and development, and; 
 Opportunities for accountability and critical, constructive reflection about effectiveness and goals 

of Units and Programs of Inquiry. 

For external systemic teams (Academic Parent-Teacher Teams and/or system- or district-wide teams), 
effective assessment has among its characteristics: 
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 Opportunities to identify best practices and effective strategies in support of scholar 
achievement; 

 Opportunities to understand the purpose of individual learning experiences in the context of the 
Unit and Program of Inquiry 

 Opportunities to celebrate scholar successes and support in specific areas for growth, and; 
 Opportunities for accountability and critical, constructive reflection about the appropriateness of 

the Program of Inquiry in the overall development of the child. 

Assessment practice (How do we assess?) 

Stokes School Schoolwide Assessment Schedule 
With the exception of some formative assessments, all of the following are assumed to be commonly 
planned, administered and scored assessments for each grade level team. 
 
Assessment
  

Content Grades Use Timing Accountability 

Teaching 
Strategies 
Gold 

Developmental 
Assessments 

PS and 
PK 

GOLD is an 
assessment system 
that helps teachers be 
intentional in their 
teaching by 
accurately 
pinpointing where 
children are in their 
development and 
learning. It's a 
teacher-friendly, 
easy-to-understand 
approach to 
observation, 
documentation, 
portfolio-building, 
and reporting--the 
essential components 
of a high-quality 
assessment system. 

Ongoing 
throughout 
the year 

Primary:   
Pre-K teachers 
Secondary:   
Pre-K 
Coordinator, 
Academic 
Director 

GB+ French 
Reading 

1 – 5 
 

GB+ is an 
individually 
administered 
criterion-referenced 
reading assessment. 
GB+ identifies 
scholars’ independent 
reading level, defined 

Beginning 
and End of 
Year 

Primary: 
French 
classroom 
teachers 
Secondary: 
Literacy Coach, 
Director of Data 
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as a text on which 
scholars meet specific 
criteria in terms of 
accuracy, fluency, 
and comprehension. 
Additional purposes 
include identifying 
scholars’ reading 
strengths and 
weaknesses, planning 
instruction, 
monitoring reading 
growth. 

and 
Accountability 

Fountas and 
Pinnell 
Benchmark 
Assessment 
System 

English and 
Spanish 
Reading level 
screening 

K – 5 The F&P 
benchmark 
assessment system 
is a series of texts 
that can be used to 
identify a scholar's 
current reading 
level and progress 
along a gradient of 
text levels over 
time. The 
assessment can: 
Determine your 
scholars' 
independent and 
instructional 
reading levels. 
Determine reading 
placement levels 
and group scholars 
for reading 
instruction. Select 
texts that will be 
productive for 
scholar's 
instruction. Assess 
the outcomes of 
teaching. Identify 
scholars who need 
intervention. 
Document scholar 
progress across a 

Beginning, 
Middle, 
and End of 
Year 

Primary: 
English 
classroom 
teachers and 
Spanish 
classroom 
teachers 
respectively 
Secondary: 
Literacy Coach, 
Director of Data 
and 
Accountability 
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school year and 
across grade levels. 
Inform parent 
conferences. 

W-APT, K-
WAPT and 
Pre-IPT 
(screening 
of new 
scholars) 

English 
Language 
Proficiency 
Screening 

PK - 5 Screening for all new 
scholars who meet 
the language minority 
criteria.  Given one 
on one to determine 
eligibility to receive 
ELL services. 

Beginning 
of Year 

 

NWEA 
MAP 

Reading 
Math 

K – 5 NWEA MAP is an 
assessment that is 
given 3 times a year 
that is predictive of 
the scholars’ 
performance on 
PARCC and is 
aligned to the 
Common Core 
Standards. It is made 
of two approx. 1 hour 
assessments in 
Reading and Math. It 
is administered online 
and is an adaptive 
test, meaning that the 
difficulty of the 
questions adjust 
based on the 
scholar’s 
performance. Reports 
are available the 
following day, and 
the scholars’ scores 
are nationally 
normed. Instructors 
and learning 
specialists can use the 
results to provide 
scholars with 
individualized 
instruction. 

Beginning, 
Middle, 
and End of 
Year for K 
– 3, 
Beginning 
and 
Middle of 
Year for 4 
– 5  
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PARCC Reading 
Writing 
Math 
 

3 – 5 
 

High stakes test mandated by 
NCLB. PARCC is an interactive, 
computer-based test that is in 
line with the Common Core 
State Standards. This test will 
measure scholar learning in 
reading, writing, and 
mathematics for scholars in 
grades 3 – 5. PARCC is divided 
into two parts: 1. Performance 
Based Assessment (PBA) - 
Measures writing, research 
skills, and the scholar’s ability to 
solve multi-step math problems. 
Test Date: April. 2. End of Year 
(EOY) Assessment - Measures 
reading comprehension and 
math concepts and skills through 
multiple choice and short answer 
questions.  
Test Date: May. 

April and 
May 
 
 
 
 

ACCESS English 
Language 

K – 5  ACCESS for ELLs® stands for 
Assessing Comprehension and 
Communication in English 
State-to-State for English 
Language Learners. This large-
scale test addresses the academic 
English language proficiency 
(ELP) standards at the core of 
the WIDA Consortium's 
approach to instructing and 
evaluating the progress of 
English language learners.  

May 

STAMP 4Se Language 
proficiency 
(French and 
Spanish) 

2 & 5  The STAMP 4Se is a language 
proficiency assessment designed 
to allow young scholars to 
demonstrate their level of 
performance in reading, 
listening, writing, and speaking.  

May/June  

Pre-
Assessments 

Previous 
content 
knowledge 

PK – 5 Pre-assessments are a 
fundamental tool for teachers to 
know how to differentiate Unit 
instruction. 

Before each 
unit. 
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Formative 
Assessments 

Content and 
process 
knowledge 

PK - 5 Formative assessments assess 
ongoing scholar growth within a 
unit and direct teaching. 

Within each 
unit. 

Summative 
Assessment 

Conceptual 
understanding 

PK – 5 Summative assessments provide 
opportunities for scholars to 
demonstrate understanding of a 
Unit’s central idea and lines of 
inquiry and to give feedback to 
teachers on the effectiveness of 
the Unit in conveying concepts 
as well as content. 

At the end of 
each unit. 

Self and Peer 
Assessment 

Content 
Knowledge 
and Reflective 
Skills 

PK – 5 Self and Peer assessments are 
useful models of formative 
assessment. 

Intermittently 
as formative 
assessments. 

Exhibition Conceptual 
understanding 
of the Stokes 
Programme of 
Inquiry 

5 Scholars demonstrate all five 
core elements of the curriculum 
through a transdisciplinary 
Unit of Inquiry. Assessment of 
the exhibition includes 1) an 
ongoing assessment of each 
individual scholar’s contribution 
to and understanding of 
exhibition, and 2) a summative 
assessment and reflection on the 
event itself. 

At the end of 
5th Grade. 

 
For more information about types of assessment strategies and tools used, please refer to Making 
the PYP Happen pages 48 and 49. 
 
Assessment of and within the Stokes School Programme of Inquiry 
The summative assessments used for all Units of inquiry are integral parts of the collaboratively planned 
Units of Inquiry.  It then follows that all summative assessments are collaboratively planned, agreed 
upon and reflected upon by the grade level staff in consultation with the PYP Coordinator and the 
Academic Director.  As stated above, the purpose of a summative assessment is to allow scholars to 
demonstrate an understanding of the Unit of Inquiry’s central idea and lines of inquiry and to give 
feedback to teachers on the effectiveness of the Unit in conveying concepts as well as content.  In 
pursuit of the goals of collaboration and agreement, the following holds true about all Units of Inquiry. 

Assessments 

 All summative assessments are submitted to the PYP Coordinator, Academic Director 
and Director of Data and Accountability both in paper and in the network grade level 
shared folder at least two weeks before a Unit of Inquiry begins. 



Stokes School Assessment Policy 

 

9 
 

 Adjustments to the summative assessment may be made at the request of an individual 
teacher or in response to a scholar’s documented IEP, 504 or ELL requirements by the 
individual teacher AND in consultation with the grade level team, the PYP Coordinator 
and the Director of Specialized Services or Director of ELL Services. 

 Formative assessments and activities will be submitted to the network grade level 
shared folder on a weekly basis. 

Assessment Reflections 

 Reflections on the collaboratively planned summative assessment, including approved 
adjustments made by individual teachers, will be a required part of the Unit of Inquiry 
reflection. 

 Reflections on grade level summative assessments, including approved adjustments 
made by individual teachers, will be a required part of the Unit of Inquiry reflection. 

 Any changes made to assessments during the Unit, any changes planned for the next 
time the Unit will be taught and any successes or highlights to remember for the next 
time the Unit will be taught must be documented on the planner. 

Unit Reflections 

 A Unit of Inquiry is not complete without a reflection meeting that has been documented 
on the planner. 

 All teachers for each grade level, the PYP Coordinator, and any personnel who helped 
scholars or contributed to the content of the unit, will take part in the reflection. 

 Reflection meetings should occur 1-2 weeks after a unit is completed. 
 Summative assessments should be completed and graded at the time of reflection. 
 Staff who assisted specific scholars should have copies of their scholars’ assessments for 

that unit BEFORE reflection so that they can reflect appropriately at the meeting.  The 
original scholar reflection should be placed in the scholar PYP binder. 

 An electronic copy of the planner must be posted in the network grade level shared folder 
for access by participating teachers and administrators. 

 An archive of Unit of Inquiry planners including changes made over time will be 
maintained by the PYP Coordinator. 

 Teams should carry out a rolling review of the archive of planners for reflection on 
changes over time and for future planning purposes. 

Assessment reporting (How do we share information from assessment?) 

Reporting on scholar assessment is about communicating what scholars know, understand, and can do…  
Assessment without feedback is merely judgement… 
Effective reporting:  

 Involves parents, scholars, and teachers as partners; 
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 Reflects what the school community values; 
 Is comprehensive, honest, fair, and credible;  
 Is clear and understandable to all parties, and; 
 Allows teachers to incorporate what they learn during the reporting process into their future 

teaching and assessment practice.  
 
from Making the PYP Happen, 2007 
 
Reporting happens in a number of ways at Stokes School, including: 

 Schoolwide Data Meetings; 
 Parent-Teacher Conferences; 
 Scholar-Teacher Conferences; 
 Academic Parent Teacher Team Meetings; 
 Trimester Showcases; 
 Portfolios, and; 
 Report Cards. 

 
Schoolwide Data Meetings 

Schoolwide Data Meetings are an opportunity for the Stokes Instructional Leadership Team to 
present to the teachers, parents and community the results of the various schoolwide 
assessments, including but not limited to, data from PARCC, STAMP 4Se, ACCESS, NWEA MAP and 
Teaching Strategies Gold.  These meetings allow the school community to reflect upon long term 
trends in the academic directions of the school as a whole and consider the possible effects of 
policy changes made or proposed in recent times. 

Parent – Teacher Conferences 

Parent – Teacher Conferences provide a space for parents to engage with their child’s progress 
in school and provide school staff with information about the child’s home and community life.  
Conferences should both give an idea of where scholars are succeeding and where growth 
should occur based in samples of scholar work and assessment from school staff and in 
observations of extracurricular and community activities and learning from the parents.  Parents 
are provided with activities to do at home to reinforce growth areas, and set growth goals for 
their child with the teacher for the next reporting period.  

Parent – Teacher Conferences happen at least once per year near the end of a trimester. 

Scholar – Teacher Conferences 

Scholar – Teacher Conferences provide two connected, yet different opportunities; the 
opportunity for one-on-one coaching with the intention of guiding scholar self-assessment and, 
the opportunity for personalized assessment on specific tasks or performances.  In either case, 
scholars receive from their teacher standards- and / or performance- based feedback to inform 
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future work, or are guided by their teachers to set their own goals and reflect on their own 
learning.  

Scholar – Teacher Conferences happen at least once per year, but are likely to happen more 
often as needed. 

Trimester Showcases 

Trimester Showcases are opportunities for scholars to report directly to parents about the 
content and process of their learning throughout the course of the trimester by proudly displaying 
the products of their Units of Inquiry along with other elements of their trimester, such as artistic 
creations or musical works.   

Showcases happen three times per year at the end of each trimester. 

Portfolios (implementation temporarily postponed) 

A portfolio is intended as a long-term record of scholar learning, success, growth, higher-order 
thinking, creativity, assessment strategies and reflection.  Portfolios should reflect the scholar’s 
work in all areas of curriculum, demonstrate the development of knowledge, conceptual 
understanding, transdisciplinary skills, attitudes and the attributes of the learner profile over a 
period of time, and summarize the fields of action the scholar has entered individually and in a 
group. 

 Portfolios are electronic and stored in the Microsoft OneNote format.  Objects will be 
represented as photographs and/or scans.  Video and audio recordings will be made in or 
converted to digital formats. 

 A scholar’s portfolio will follow that scholar from the scholar’s entry grade through to the 
scholar’s exit grade. 

 A scholar’s portfolio will have a section for each of the Transdisciplinary Themes. 
 Two copies of the portfolio will be maintained; one as a working document maintained 

primarily by and easily accessible to the scholar with support from the scholar’s current 
teachers and school staff, the other as an annually curated document maintained 
primarily by the scholar’s current teachers reflecting the consultative efforts of the 
scholar, the scholar’s legal guardians, the scholar’s current teachers and school staff. 

 Portfolios will contain samples chosen both by the scholar and the current teachers along 
with accompanying self-assessments/reflections and rubrics to represent each PYP Unit 
of Inquiry. 

Portfolios will be used in conjunction with report cards and PTC meetings to inform scholars and 
parents of progress over the course of a school year and to connect the school years with each 
other. 
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Portfolio Contents by Year 

Type of Selection Description Selection Date 
Classroom Teacher Selected 
Samples 

Learner Profile Report – 
Teacher observations of 
scholar behaviors or products 
exemplifying the Learner 
Profile Characteristics under 
study during the trimester. 

September, November, 
January, February, April, June 

Evidence of scholar 
understanding of Central Idea 
or line of inquiry chosen in 
collaboration with scholar with 
rubric  

End of each Unit of Inquiry 

Scholar self-
assessment/reflection on 
Teacher Selected Samples 

End of first, third and fifth 
Unit of Inquiry 

Art One art work sample (scanned 
or photographed) done in Art 
class in pursuit of one Unit of 
Inquiry including scholar 
reflection 

By the end of each school 
year 

Music One musical composition 
and/or recording of scholar 
musical performance done in 
Music class in pursuit of one 
Unit of Inquiry including 
scholar reflection 

By the end of each school 
year 

Physical Education and 
Health 

Scholar reflection on the 
manifestation of at least one 
PYP Attitude or Learner Profile 
characteristic in PE or Health 
activity during the school year 

By the end of each school 
year 

Evidence of scholar 
competence in The Three 
School Rules, or in social, self-
management or 
communication skills 

By the end of each school 
year 

Scholar Selected Samples Scholar selected work other 
than the one collaboratively 
chosen with the classroom 
teachers from any discipline 
and a reflection on the work. 

End of each Unit of Inquiry 
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Report Cards 

Report Cards are formal communications from the school to scholars, guardians and other 
interested parties as to a scholar’s activity in relation to: 

 content standards; 
 developmentally appropriate behavior, and; 
 attendance. 

When used along with the scholar portfolio and other methods of reporting, Report Cards provide 
a view of scholar progress. 

Report Cards are issued three times a year at the end of each trimester. 

 

Ongoing Review of the Stokes School Assessment Policy 

This policy will be formally reviewed regularly on a semiannual basis – one week prior to the start of the 
Summer Professional Development Institute and one week prior to the Mid-Year Teacher In-Service held 
in March – and informally as needed throughout the year.  The formal review team will include no fewer 
than one senior Spanish Language teacher, one senior French Language teacher, one senior English 
Language Teacher, the Director of Data and Assessment (or the Director’s designee), the Director of 
Student Support (or the Director’s designee), the IB Coordinator (or the Coordinator’s designee), the 
Directors of Teaching and Learning (or the Directors’ designees), the Executive Director (or the Director’s 
designee), the Special Education/504/SST Coordinator (or the Coordinator’s designee) and the PTA 
Presidents (or the Presidents’ designees).  The formal review team monitors the implementation of the 
policy and will maintain or revise the policy in response to scholar achievement data as measured by 
assessments named in the Stokes Assessment Policy, in response to teacher observation data as 
measured in teacher observations named in the Stokes Professionalism Policy, and in response to 
feedback from scholars, parents and teachers as measured in annual Community Surveys of those 
constituencies. 

Access to the Stokes School Assessment Policy 

This policy is freely available to the Stokes School Community.  The Assessment Policy is published on 
the Stokes School website (ewstokes.org), and is available in printed form at request from a member of 
the Stokes School Community.  This English language document is the working document.  Translations 
into French and Spanish are available on the Stokes School website and printed at community request to 
inform discussion and to encourage comments and recommendations to the Stokes School Assessment 
Policy Formal Review Team; translations into other mother tongues for members of the Stokes parent 
body are possible, but may require more than two weeks to be made available. 


